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Every new era in mat;erials development brings 
its own terminology.' ,Today in the field of ESt, witji ,a shift from 

a structural -approach to a cognitive approach- to lahguage learning, 

• . . , . ' 

a new set/ of terminology .is being developed. Whereas pretciously 
we spoke of structured, controlled, or grammatical ^^tearials, we ♦ 
now have situational, functional, *notionai, or communicative mater- 
ials,* Trtere are two dangers to tha coining of new teminDlogy w 
First, the tei^s may provide nothing more than a new name for an ^ 
^old thing. ^'Thus, although the materials may be labeled "situational" 



^e only dif f'erence 'may b^ that the pattern practicef takes place 
in a restaurant rather, than in a classroom. Second, the use of 



the newi terminology may result in a cdnfused notion of what the 
basic assumptions are that inform the ne>^ materials. In order^to 
avoid these dange^rs, jan explanation of the theoretical basi? of 
notional writing materials is needed. ' ^ 

^ D. A. Wilkins (^976:13) in his book. Notional Syllabuses , 
mai^itains "that, in designing a notional syllabus, "instead of 
a$Jcing. how speakers of the language express themseLves or when 
or where Vhey use language,* we ask what it is^they coiranunicate 

' through language. We are then able to organize language teaching 

' ' ; 

in' terms of content rather tham the form of the language*" The 
first qt^stion that ha8% to bef asked> then, in designing* notional 
writing materials is* what do ESL students need to comidtinicate in 
writing! As students^ they will clearly need to be able to write 
academic' papers; but the future^ they may well need to communic 
the concerns of their field to an international audience. 



In some w*ays the assiamptions thatV inform^ no tiona^ writing 

materials are similar to traditional fhetoricafl .concerns. They • 

. ^ i • > J 
diffep, however, irt two important/ way s . flrs.t> they provide a^ 

greater variety -of writing voices than i^s included in most rhe- 

# 

/ toric books. Secondly, notional writing materials give explicit ' 

^attention to relating a partiduXar function, such as predicting, 
to a partjteular grammatical point, such as the use o.f modals. 
Notional writing materials, though, share the following rhetorical 
concur n^ expressed by Steinmann (1967:21-22)-; "Rhetoric, then, 

* is concerned with the ef^cti^ choice of synonymous expressions; 
but, as the* word 'effective* suggests, it is concerned, not with 
the utterances only, the mere forms, but with some of tlieir jrie- 

^ latipns to other things .* (Italics mine) ' ^ 
It is a clarification of thoise "other things" that determii) 
effectiveness which is central to the designing of notional mater- 
ials. Basically, they involve two primary /Con sTdera tons : first, 
the purpose or function of the discourse; and ^econd, the context* 

^ or situation , ^ce ^ese two elemenjbs are defined, the quest-forf^ 
of which form is most effective can be answered. For example, ) 
suppose an employer decided to write a short memo to an employee, 
regarding art alternate time for their meeting. His functiort^or 
purpose would be onq of suggestihg (although given the role re-, - 

latipnship, it might be closer to di^cting or commanding) . 

I * • «» 

There are, in Englj^sh, a number o^ stock phrases . for 
making suggestions, jguch tfs: "May I ^ugge*t," I would suggesti^" 
"How about^". What about?", etc. Given these options, the em- 
ployer might vrite; . - 



since I have another nieetlng on Monday art three 

o'clocJfe, may I. suggest that we meet at two o'clocX? 

• • ^. ' . 

Or he might write: 

■ . .: . 

I^ra tied up at three o'clock on Monday. How al>OQt 

tw6 o'clock? . - ^ , - 

■ . ■ ' • - ^> • , 

In this in%t;ance, ^the choice of the fedst "effective" form de- 
pends 'on what the employer vants to say» to his eAj^loyee ePbout 
their relationship. The fi«t sentence assumes a distanced re- 
l^ationship with his employee; the secohd, a relationship, of 
comradery. Both/ howe\jer, fulfill the^stated puirpos^ of sug* 
gesting a change of meeting time. Whereas most native speakers 
jyould inun^iatel^see the distinction between the two sentencesj 
many international students have not yet master)^d thjfs level of 
Ijtiiguage use. To aid international "sttkdent^ in developing this 
skill, textbooks could present lists of items for expressing a 



paprticular .function, such^'is m2Jcing suggestions. This method, 
hoover, doesjlittle to aid sti^ents in knowing when tp choose 
which form^, so that their writing is appropriate in^terms <Jf a 
specific level of formality, and elffift^ive in terras of a particular 
purpose. The basic eiim of the writing Materials 'which follow is 
to he\p students develop appropriateness and effectiveness in their 
writing. , * ' v ' 

These materials were designed for hn advancecb writing class 
n which the students had TOEF]^ Scores of between 450 tod' 525. . 



The^irat step in developing the^ materials was to determine .what* 
type of writing the students were doing^ and what fields they were 
in. Questionnaires were distributed to the students which asked 



them to list their major fields, and to describe, two writing 
, as'signments that they had Completed in their other classes enuring 
the iemester. The survey showed that typically the students were 
either science or business majors, and that, in general, they aid' 
very little writing in their other classes except for an cfcc#isional 
term paper. * \ , ^ 

Although most ESL students need to develop sjcill in academic 
'Writing, very few of them will be writing these kinds of papers 
once they graduate. Clearly .a well dj^igned writing course should 
meet not onjy immediate writing needs, but also future needs. ^ One 
way to accqmplish this task is to organize writing materials ac- 
cording to the variousf uses of language such as informi^v^ pre- 
dieting, cl.arifying, etc , since these ^ fi^nctions are present in 
all types of written discourse. Pred^ctioijs,^ for-^xample, can 
occur in academic papers as^well ^s ^n business reports and in 
scientific • jp^nals. 

The main p^roblem in designing wri/ting .materials based on 
functions is *to decide vhich functioi^^ to deal with, and hov? to j. 
. order these function^ Since one goal^of ^ese raateldals is to | 
develop academic writing skills, one ah^wer to the problem of 
selectjjon* is to determine which functions typically'' occur; in an' 
academic ^aper, and in what sequence they occiu^ Wltt)ln an aca- 
demic paper> the following list of functions tend to occur .in a 
fairly regular pattern: , ^ , 



I. Inform/Focus 

II. Clarify 

» 

III. , Classify 

IV. Analyze^ 

V. Substantiate 

VI . Compare/Contrast 

VII . Agree/Disa^ee 
. VII I . Recomn^end 

IX. Predict 



What . does the paper intend tc^ do? . 

How will the central terms be de- 
fined? ^ / ^ ^ \ . 

What are the major components of 
the issue? . i^ ' 

How? can the components be organized 
in terms of time^ space and/or effect? 

What support can bei offered for the 
assertionsj^eing made? • 

Are there any similarities an4 dif- 
ferences between the majtn: assertions? 

What are the writer's reactions to the 
issues being presented? ^ 2 

What.shtould be done in regard to the 
-issued being discussed?- 

What will be t^he likely r^f^lts of 
the recommendations? 



This list of functions forms the iSasis^for tha «organization 

of the materials. By* organizing the materials in this manner/^ tl>e 

^ ' ' ' ■ * " 

students have an opportunity to praqtice writing the central com-, 
ponents of^an acac^emic paper. The intent4on, however/ is also to 
meet the sftudents' future \^'iting needs. In order to do this^ the' 
situations under each function deal witfr a great variety of carjeer 



backgrounds. 

Each lessen begins with exercises Which .introduce the phrases 
used in ^expressing a particular function. For recoinmending, there 
are exercises using such^i^erms as: I would recomsnend. Nay I sug* 
gest. It would be best to, etc. The golal df thege exercises is 
to help^tudents become familiar with th« formiB th^t are typically 
used to express a .function. The foliiowi^ng is an example of an exer-* 



Id^ntfi 



cise designed to introduce students to phrases of definitions 



Practiq^ Using Terms: Define the following terms by. 

\j completing the Sentences: 

1. " Define a non-resident student as i^ is used at your 
' ^ university for determining tuition rates. \ 

A non-resident studeot is anyone who.... 



jtudsA^ is ^nyon< 



2. Define an upper-division 'student as- it is used at 
your university. 

An upper-division st/udent is^ef irted as a student^ who < 

3. Define a full-time ptudent as it is used ic^r purpose 
of issuing visas. 

^\ 

For purposes of dssuin^ visas# a full^ime student is 
taken to be any student who.... 

4w 'Define a gra^e of /incomplete as it is use4 at your 
university. . / T ' • 



, ^ Art incomplete gra^ signifies that.... 

5: De;fine'the meaniAg of a student in gc^od standing as it 
' ^ is used at your university. • 

By a student in good , standing is meant a student who*.^. 
Following this exercise, th^re is a list^of common expressions used 
in defining whi,ch ^can be- used as a reference for the student. These 
introductory e^ercl^ses on colnmon expressions are followed byn^x- 
ercises on the grammar and punctuatlt#ij^w)iich is relevant to the ' 
particular ' function of the lesson. If a student i^ill need to use 
quotations in substantiating an assertion, punctuating quotation^ 
^s the focus of the ^punctuating exercise. If a student' needs t!(;^ 
use modals in ma)cing predictions, modais are the focus of the 
grammar exercise in ^at lesson.. The basic purpose of the intro- 
ductory exercises is to provide the 8t;udent with all the fqrxns that 

• « * 

are needed to express a particular function in a specific' writing 

*' - • • 

context. * - 



^he nexb part of the lesson provides situations which in- 
volve a number of writing voices suich as a geologist, an Advertising 
agent, a member of a jury,, etc. The various writing Contexts al- 
Ipw the*^eacher or student to select ^he situation which ia most 
relevant" to the needs and interests of the students. Some of the 
situations are highly controlled and provide the student with all 
of the data, as well ad directions for how to organize the data. 
The situation lis€ed below -is includec^ in the initial chapter on 
Inform/Focus. ♦ . ' 

SITUATION: The Immigration and Naturalization Officer 

• Yoii are an officer for the Immigration and Naturalization 
Service.^ Recently there has been a gre^it deal of discussion about 
the problem of th^ illegal entry of people into ^he United States. 
Because of these discussions, the director of the U.S. tDffice of 
Immigration and Naturalization has asked you to stibmit a report in 
which you recommend various solutions tp the problem o^ illegal 
aliens. 

- ; , 

TASK; 

Write the introduction to your report on, illegal aliens in 
th4 United States. As background information, you may use some 
or all of the following information. 

In 1967, the Immigration and Naturalization Service appre- 
hended 100,000 illegal aliens, , 

rln 1977, the Immigration and Naturalization Service appre- . 

hended 750,000 illegal aliens. 



/• 



rThe .Immigration and Naturalizatibn Service ^timates that 

for every person who is apprehended, fouif to five -other \ 
persons dVoid capture and deportation.. ^ 

A study conducted for the Inmiigratibn Service in 1976- in- 

^flScated that 8.2 million people were in the United Stat(j|p 
illegally. „ 

(Source: U.S. Immigration and Naturalization Service) ^ 
Your introdudtion. should have twp parts: 

Inform : Several general statements about the problem of 

illegal t aliens in the United States. 
Focus: A statement of the purpose of this repor:t: to 
suggest solutions to the* problem of illega^. 
aliens. 

Other situations are .much less structured. For example, the 
following situation requires the students to gather their own 
data and to make a limited assertion bas^d on this'data^ * 
SITUATION: .The Deanj4 Assistant . ; . \- 

'You work for the Dean of Academic Affaits. You. have been 
asked to write a?^ report on the cost of textbooks. ^The Deam be- 
lieyes that, \x\ general, 5 science majors are being asked to pay 
more for their textbooks than are humanities majors. He wants 
you to write a report regarding this issue. 
TASK: ' • ' . " 

In order to ftub^tanti^te the claim that science majors pay ^ 
more books than do humanities maj6i;s, you need, to survey the 
cost Of textbooks. Begin by randomly selecting one ,upper division 
course from each. of .th,e departments liist'ed on the' following chart. 
Then co(npute the total cost oi the textbooks for each of the courses 



th£|t you have selected. Oncci you have this^ information, compute 
the average cost^o£ textbooks for humanities students and science 
^ students. , Finally, write the pean a brief report which summarizes 
the findings of your limited investigations. It is possible that 
youx findings will. refute rather than support the Dean's assertion. 



SCHOOL OF HUMANITIES • ^ 



Pe^ 



artment Course *^ . Cost of Textbooks 



Classics V ^ 

•Comparative Literature 
English 

Foreign Languages 
Journalism y ' ^ 
Philosophy H 

Total; 
Average Cost: 



SCHOOL OF SCIENCE 



Depcyrtment f- Course ' "v CostiJf Textbooks 



/ 



^Biology ^ 
Chemistry 

Geology ' • 

Mathematics' ; . - 

Engineering^ ' / • ; 

Physics and ^ ; • 

Astronomy * , ^ . , 

^ Total : . / ^. 

\ ^ Average Cost: 1 ' 

Each lessqn concludes with^ correction exercisect of studesit 
papers that were written in response to the sltuatianiB. 
ercises have ^Idellnes whl«ii^sk the 'Students to correct errors 
that the students themselves are mpst likely to inake, or have 
made in vriting their response to the situation. The following' 
is 9ji >exampie of a* peer correction exercise. It involveii.a 
situation in which an iiisurahce^ agent ^writes 4 letter to pro- 
spective' customer about the types of life insurance offered by 
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his company. The students hctye been provided with the basic iii- 



formation abo^t the types of life .insui;apce^ ^ 



■J 
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PEER CX)RRECTION OF STUDENT COQfOSITIONS 
SITUATION: THE INSURANCE AGENT 4 



J Penn .Mutual Life insurance^ . 

5678 C Street 

San FranclscO| California 94111 



/ ■ 



. March 13,' 1978 

Mr. Andrew Smith . f 

1234 B' Street « ' ' 

San Francisco, California^ 94103 



bear Mr. Smith, ♦ . ^ ^ 

\ . ' © 

, IV resporise to your letter, I am glad to let you know that we 



e fiirfet one^is^term p61i,Cy > People who purchase ei term, life 



hc^ye three type of life Insurance > 

insurance poli|Cy just have a temporary protection fwithijA a certain 
period. For example, the, father in the. family jajits a temj^razry 
protection on his life while his childjren gre w If he dies within 

a <^ecif ied^ perio4r his' children will get the money. T 

J' The secopd is the whole life insurance. It is the most common 
type which provides a)i insurance protection CfJ tlie entire life? When 
the pplicyholder dies, the beneficiairy will recei^ the face 'Value of 
the insurance. * It is a flexible pblicy that can mefet many <|^ft^erent 
needs. * ^ ^ ^ 

And the last one is the endowment policy . ^ This type provide**' 
a cdlrtain amount of money in the f\iture> besides the life insurance/ 
protection. People can get back a sum of mon^y, after the certain - 
time. - . * V , 

In brie^, if you check out these types of life insurance, I^'^ 
think you (^ave^ stme idea about life insu^rance. ..Pliease l^t me know 
your deoision. 

^ ^ . Sincerely yoiirs. 



•12-, 



Practice in Correcting ; Complfete the following steps iw order to 
correct the gr^mirtafeical. errors and inappropriate ^langVfage in the 
seleqgion by ,the insurance agent , \ 
1. In order to practice using ^common phrases for classifying* 
write in the space below an, alternate way of stating the four 
underlined phrases. . ; r * \ 



a. 
b. 
c. 

d. , 



/ 



4 



A- 



2. Wh^erfever there is a circled verb 
in subject- verb agreement. 

3. Wherever there \^ an underlinefd verb 
'4in verb tense. * • ' 



4. Wherever there is an enclosed preposition 
the corr^clf preposition^^ 



9 make the correction 



'\ make the correction 



i replace it with 



J ■- 



V. 



5. Wherever there is" a cara^t /\ ^ make the necessary correction 
in the use of the article. . ' , ^ 

6. Whjerever tViere is a punotiiation mark ehdlosed fn a t^riangle , 
make the necessary corf^tion. ^ • 

7. Replace the verb^ check, out, in the .l|tst paragraph ^with a more 
formal verb. \ . ^ 
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* fhese materials attempt- to Integrate the concerns 
situation and grammar. • By selecting and ordering the functiohs on 
the basi^ of academic papers , the students are learning to write .all 
of the core functi^s of an academic paper. By expressing these . V 
functions in a variety of situations, the students are being exposed 
to specialized* vocabulary that may be-jDeneficial in their careers. 

, Furthermore, the situations provide a specific contexj^ in which to 

\ ^ 

* decide whether or not tlie particular form that the writer hats 

chosen to express a prediction or to* make a suggestfbn is appropriate 
and effective. Finally, in this approach, grammatical cbnc^ns are 
not isolated, but-^re ciearly related to the expression of a par- 
tjLCular function. Iirthis way, - notional writing materials integrate 
^ the concerns of . function (what is being jsaid) , sltua^on (to whom 
\ is it being said), and grammar (how is it being said). In general, 

they provide an opportunity to meet students' immediate and ^future' ^ 
vnriting iieeds, and to develop both grammatical and 'communicative 
competency in writing. 

\ . . / ■ . •• ■ 'V. 
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